Suggestions for teaching strategies and interventions linked to the Wheel factor areas

Engaging in the Wheel profiling process or simply observing the learners in the course of the day’s work will lead you to identify areas of difficulty that they have.  In the following sections you will find some practical suggestions for how you might respond to these areas of difficulty.  The suggestion themes and sub-themes have been categorised to link with the factor areas used in the Wheel.   

These suggestions are being offered simply as ideas for you to consider.  We are not recommending that you adopt them all in your centre or apply them to particular learners as a set of blueprints to be followed.  Use them with discretion – some may not be suitable at all while others may work only with adaptation.  Their focus is primarily behavioural, so you will need to ensure that the ones you use sit easily with the cultural ethos and policies of your centre.  They are intended as a resource, as something to dip into for ideas of possible interventions and strategies.  We hope you will find some of them helpful.

These suggestions are not comprehensive.  See elsewhere for a list of books, programmes, websites and other resources offering practical intervention suggestions in generic and specific areas of difficulty. 
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A. Attendance 

Absent or late without legitimate reason

1. Determine why the learner is not arriving at activities at the specified times.

2. Make certain that the learner’s daily schedule follows an established routine.

3. Limit the number of interruptions in the learner’s schedule.

4. Begin the day with breakfast and make sure it is an enjoyable social occasion for all concerned.

5. Make certain that other learners do not make it unpleasant for the learner to attend activities.

6. If likely to be helpful, communicate with parents, agencies, or the appropriate parties to inform them of the problem, determine the cause of the problem, and consider possible solutions to the problem.

7. Begin the day or class with a success-oriented/fun activity which is likely to be highly reinforcing for the learner.

8. Make the learner responsible for an enjoyable activity that occurs early in the day.

Regularly leaves centre without permission 

1. Record or chart attendance with the learner.

2. Make certain all centre personnel are aware of the learner’s tendency to leave.

3. Provide the learner with a quiet place as an alternative to leaving the centre. This can be a place where the learner elects to go as a form of self-control instead of leaving.

4. Teach the learner to “think” before acting (e.g., ask himself/herself, “What is happening?” “What am I doing?”  “What will be the best for me?”).

5. Make certain the learner is allowed to voice an opinion in a situation to avoid becoming angry and upset. Teach the learner acceptable ways to communicate displeasure, anger, frustration, etc.

6. Talk to the learner about ways of handling situation successfully without conflict (e.g., walk away from a situation, change to another activity, ask for help, etc.). Discuss with the learner ways to deal with unpleasant experiences which would typically cause him/her to want to get away (e.g., talk to his/her key worker, visit the counsellor, go to a quiet area in the centre, etc.).

7. If appropriate, communicate with the parents (e.g., notes homes, phone calls, etc.) to share information concerning the learner’s progress. The parents may reinforce the learner at home for dealing with problems in appropriate ways at the centre.

8. Reinforce the learner for dealing with problems in appropriate ways by acknowledging their achievement, e.g., comment, praise, smile, etc.).

B. Participation

Tends not to participate because of anxiety 

1. Provide the learner with time and encouragement to establish rapport even if they don’t respond at first.  

2. When there are concerns about the degree of a learner’s withdrawn behaviour ensure that they are provided with supports such as mentoring or counselling.  Any big change in behaviour, such as a quiet learner’s total withdrawal after displaying acceptable and typical age appropriate social behaviours, signals the need for additional supports to be provided.

3. Reinforce other learners through positive comments or praise for participating in the group. 

4. Communicate with parents (e.g., notes home, phone calls, etc.) to share information concerning the learner’s progress if appropriate. 

5. Provide opportunities for small-group interchanges in social situations (e.g., breaks, lunch time, centre social events, sporting and leisure activities).

6. Ask the learner questions that cannot be answered with a yes or not and show interest in what they say.  

7. Try various groupings to determine the situation in which the learner is most successful.

8. Emphasise individual success or progress, over winning or “beating” others.

9. Select opportunities that enhance appropriate social interaction during classroom activities for all learners (e.g. board games, model building, etc.).

10. Prior to activities, make certain the learner is able to successfully participate (e.g., understand the rules, is familiar with the activity, will be compatible with peers engaged in activity, etc.).

11. The learner who feels fearful of social situation may prefer constructive remarks and verbal praise in conversations away from the group and delivered in a low key, non-intrusive style.

Tends not to participate or show interest in class activities or events 

1. Ask the learner questions that cannot be answered by a yes or no.

2. Call on the learner when they are most likely to be able to respond successfully (e.g., when discussing something in which they are interested, when the teacher is certain the learner knows the answer, etc.).

3. Try various groupings to determine the situation in which the learner is most successful. 

4. Emphasise individual success or progress rather than winning or “beating” other learners.

5. Provide the learner with opportunities for small-group participation as opposed to large-group participation.

6. Teach the learner problem-solving skills to better deal with problems that may occur in interactions with peers in classroom activities (e.g., talking, walking away, calling upon an arbitrator, compromising, etc.).

7. Make certain, beforehand, that the learner is able to successfully engage in the classroom activity (e.g., the learner understands the rules, is familiar with the activity, will be compatible with peers engaged in the activity, etc.).

8. Carefully consider the activities or situations the learner is avoiding.  If something unpleasant is causing the learner not to participate, try to change the situation.  Modify or adjust situations that cause the learner to be reluctant to participate (e.g., degree of difficulty, competition, fear of failure, threat of embarrassment, etc.).

9. If appropriate, communicate with parents (e.g., notes, phone calls, etc,) to share information concerning the learner’s progress. The parents may reinforce the learner at home for participating in group activities or special events at centre.

Tends not to engage in normal leisure and recreational activities with others

1. Provide a quiet, reasonably private area where the learner can engage in quiet leisure activities during free periods.  Provide things that entertain the learner during these times (e.g., headphones, reading materials, access to a computer, etc.) and when they finish assignments early.

2. Provide sign-up sheets for leisure and recreational activities.  Encourage the learner to plan the use of free time in advance.

3. Encourage learners in the centre to initiate leisure and recreational activities themselves.

4. Establish free time rules, review often and reinforce learners for following them.

5. Expose the learner to a variety of leisure / recreational resources in his/her home, centre, and community to help the learner make informed decisions about leisure / recreational activities available.

6. Teach incidentally the skills that are involved in the process of choosing, locating, and using resources for leisure / recreational activities (e.g., signing up for activities, getting necessary equipment, etc.).

7. Teach incidentally the learner social skills s/he may need to participate in leisure / recreational activities (e.g., team members need to know how to work together, people who are watching a movie in a theatre are typically quiet, etc.).

8. Encourage the learner, when possible, to develop leisure / recreational preferences which include physical activity (e.g., exercising, dancing, team sports, skate-boarding, surfing, etc.) and passive entertainment (e.g., watching a baseball game, going to a movie).  Acquire medical approval for physically demanding activities if there is any doubt about a learner’s level of health, strength or fitness. 

9. Help the learner establish a daily routine which includes a chosen leisure / recreational activity (e.g. dancing, walking, exercising, etc.) and support his/her participation in the activity.

10. Teach learners to budget money, time and other resources for leisure / recreational activities that are realistic in comparison to the demands of other expenses and the parameters of his/her income.

Tends not to follow rules

1. Be a consistent authority figure (e.g., be consistent in relationships with learners).  Be consistent in applying consequences for behaviour (in line with centre policy and regulations and in line with what the learner was told would in advance).

2. If appropriate, communicate with the learner’s parents (e.g., notes home, phone calls etc.) to share information concerning the child’s progress.  The parents may reinforce the learner at home for following centre rules.

3. Intervene early when there is a problem to prevent a more serious problem from occurring.

4. Consult with the learner’s key worker, centre counsellor / psychologist or case supervisor about the learner’s failure to consider the consequences of his/her behaviour.

5. Make certain the learner is actively involved in the environment (i.e., give the learner responsibilities, activities, and tasks to do to provide purposeful behaviour).

6. Encourage the learner to develop an awareness of their behaviour by writing down or talking through problems which may occur as a result of a difficulty adjusting behaviour in different situations.

7. Provide positive feedback for appropriate behaviour.  Ignore minor inappropriate behaviours.   Give feedback to learner about their behaviour and link to the rationales for centre policies and regulations.

8. Have the learner make a list of consequences associated with frequently occurring behaviours (e.g., by disrupting others, I will be perceived as unmannerly; by behaving aggressively, people will avoid me).

9. Teach the learner to “think” before acting (e.g., ask themselves “What is happening?”  “What am I doing?”  “What should I do?” “What will be best for me?”).

10. Make certain that rules and behaviour expectations are consistent in the class and throughout the centre. Make certain that all educators who work with the learner consistently enforce core centre rules.

11. Provide the learner with a clearly understood list of consequences for inappropriate behaviour.

12. Teach problem-solving skills:

-Identify the problem

-Identify the goals and objectives

-Develop a strategy/plan for action

-Carry out the plan

-Evaluate the results

13. Hold the learner accountable for failing to follow centre rules.

14. Teach the learner ways to gain self-control (e.g., count to ten, walk away, talk with someone, etc.).

15. Clarify for the learner that it is their behaviour that determines whether consequences are positive or negative.

16. Maintain a routine that will minimise erratic or impulsive behaviour which may result in negative consequences.

17. Post centre rules in various places so that they are known well by staff and learners alike.

18. Have the learner sign a copy of the centre discipline plan and consequences for failing to follow centre rules.

19. Have the learner identify the situation in which s/he is mostly to fail to consider the consequences of their behaviour. After they have identified these situations, have them think of ways to minimise their occurrences.

20. Do not allow the learner to us ADHD as an excuse.  Hold the learner responsible for their actions. However, understand and accept problems that ADHD brings into the learner’s life while they are learning to make accommodations.

21. Establish centre rules:  

-Walk in public spaces

-Arrive in class on time

-Respect the privacy of others

-Talk quietly when others are working nearby.


22. Review rules often.  Give positive feedback to learner for following rules.

C. Achievements

Does not perform academically to their ability level          


1. Provide time at centre for the completion of written work. 

2. Establish a level of minimum accuracy which will be accepted as a level of mastery.

3. Provide the learner with self-checking techniques if they fail to complete assignments with minimal accuracy.

4. Evaluate the appropriateness of tasks assigned if there is consistent failure.

5. Provide instruction and task format in a variety of ways (e.g., verbal instructions, written instructions, demonstrations, simulations, drill activities with peers, etc.).

6. Make certain the assignments measure knowledge of content and not related skills such as reading or writing. Provide multiple opportunities for learner to learn the information covered by assignments (e.g. from internet, books, films, expert visitors, community resources, etc).

7. Reduce the emphasis on competition.  Learners who compete academically and fail to succeed may cease to try to do well and do far less than they are able.

8. Allow/require the learner to make corrections after assignments have been checked the first time.

9. Maintain consistency in assignment format and expectations so as not to confuse the learner.

10. Provide the learner with a selection of assignments and require them to choose a minimum number from the total amount (e.g. present the learner with ten academic tasks from which six must be finished that day).

11. Modify academics tasks (e.g., format, requirements, length, etc.).

12. Identify the learner’s most efficient learning mode and use it consistently to increase the probability of understanding. 

13. Encourage the learner to question any directions, explanations, and instructions not understood.

Note: Make certain that the academic programming is appropriate for the learner’s ability level.  If the learner continues to fail in spite of the above interventions they may have a general learning disability that you need to take account of in your assignments and expectations.

Does not make the most appropriate decisions based on information available and a consideration of probable outcomes

1. Have the learners read stories involving a moral or logical outcome (e.g. The Tortoise and the Hare, The Boy Who Cried Wolf, etc.) and explain the reason for the outcome of the story.  Have the learner read short stories without endings and get them to develop logical endings for the stories.

2. Set aside time each day for a problem-solving activity, analogies, decision-making activities, assigned responsibilities, etc.

3. Teach the learner to list pros and cons of choices available to them in making decisions.

4. Make certain the learner experiences the consequences of their behaviour (e.g., appropriate behaviour results in positive consequences while inappropriate behaviour results in negative consequences).  Provide the learner with natural consequences for inappropriate/unrealistic choices (e.g., not being allowed to complete an assignment during class time if they chose to go to the pictures the night before).

5. When faced with a social decision, encourage the learner to interpret the feelings of a participants in a given situation (e.g., in a scene from a play, story episode, classroom event, etc.); allow the learner to determine why the participant should feel that way.

6. Encourage the learner to list their goal options and indicate which goals are of primary importance and which is secondary.

7. Teach the learner problem-solving skills: (a) identify the problem; (b) identify goals and objectives; (c) develop strategies; (d) develop a plan to action; and (e) carry out the plan.

8. Have the learner investigate, individually or in a group, necessary training for various vocations of interest to help them make appropriate/realistic choices.

9. Each day provide the learner with problem –solving situations which require logical thinking (e.g., “A stranger takes you by the arm in a department store. What do you do?” “You see smoke coming out of a neighbour’s house and no one is home. What do you do?” etc.).

10. Allow the learner more decision-making opportunities relative to class activities and assignments.

11. When deciding upon goals, encourage the learner to list possible problems associated with each optional goal (e.g., availability of resources, feasibility of gaol achievement, etc.).

12. After deciding upon goals, require the learner to decide which goal will be pursued first.

13. Have the learner list steps in the plan for beginning the pursuit of a goal (e.g., letter writing, interviewing, physical or mental skill work, visiting specific locations, etc.). Ask the learner to develop a time frame schedule within which to complete each step of a goal. Ask the learner to list resources to be utilised in their pursuit of a goal (e.g., specific persons, books, equipment, films, practice sites, etc.).

14. Teach the learner decision-making steps: a) think about how others may be influenced; b) think about consequences; c) carefully consider the unique situation; d) think of different courses of action which are possible; e) think about what is ultimately best for them, etc. 

15. Conduct a simulation activity requiring learners to pay for living expenses with a given income to create an awareness of reasonable purchases for a set income (e.g., it is not reasonable to purchase an expensive sports car if earning minimum wage).

Fails to make a decision or come to a conclusion regarding choices, opportunities, courses of action, etc.

1. Provide the learner time and encouragement to establish rapport. Make certain the learner receives options of other support such as counselling when there are other concerns.

2. The learner who expressed difficulty in making positive decisions may need additional assistance to develop goals and objectives. The following may be helpful:

a. Help the learner identify a short-term (e.g., within three to five days) goal related to class work to be completed.

b. Help the learner develop a few objectives to attain the short-term goal.

c. Provide the learner with assistance to follow through with the plans to achieve the goal.

d. Provide the learners with positive reinforcement for their attempt at gaol attainment.

e. Use the success experienced by the learner in this situation to help them build toward other successes to replace indecisive behaviour.

3. Teach the learner to ask questions and actively engage in other information-gathering activities before they is expected to make decisions.

4. Help the learner develop a way of charting their progress toward goals they develops.

5. When a learner hesitates about involvement in an activity, encourage them to participate. When participation occurs, reinforce the learner for the effort and reflect with them on the accomplishment. When participation is not chosen by the learner, assure they is involved in an alternate activity. Help the learner reflect upon this choice based upon the benefit and loss when activities are completed.

6. Allow the learner to choose a special event or activity for the class. When the learner is extremely anxious about making decision and/or easily embarrassed, minimise the amount of group attention the learner could receive from making a choice. It may be most helpful to thank the learner for their input following a successful activity if this attention would not be too embarrassing for the learner.

7. When a learner experiences dissatisfaction, frustration, anger, etc., concerning a choice they has made, reassure them. Remind them that best effort is always more important than perfection. After the learner has had the opportunity to clam, review the situation with them and determine a modified approach for future reference.

8. The learner who experiences indecisiveness may be extremely self-critical. Encourage the learner to critique themselves by

a) Providing the learner with a concise, structured set of review questions for      self-evaluation of performance (e.g. What went OK? What things need to change?);

b) Providing the learner with structured activity choices in which their failure rate is minimal; and

c) Providing the learner with the support they needs to experience self-choices rather than relying upon others.

9. The learner may be afraid of making a mistake. Provide the learner with examples of how people can learn from mistakes (e.g., trial-and- error learning, evaluating experiences to problem solve for similar situations in the future, etc.).

10. Teach the learner decision-making steps: (a) think about how others may be influenced, (b) think about consequences, (c) carefully consider the unique situation, (d) think of different courses of action which are possible, (e) think about what is ultimately best, etc.  Encourage the learner to think through potential choices in terms of benefits and consequences. Teach the learner to list benefits and consequences before making a decision.

Is not persistent in seeking success

1. Evaluate the appropriateness of a task to determine (a) if the task is too easy, (b) if the task is too difficult, and (c) if the length of time scheduled to complete the task in adequate.

2. Assign the learner shorter task but more of them (e.g., modify a 20-problem math activity to 4 activities of 5 problems each, to be done at various times during the day). As the learner demonstrates success, gradually increase the number of problems.

3. Reduce distracting stimuli (e.g., place the learner on the front row; provide a carrel or “office” space away from distractions). This is used as a means of reducing distracting stimuli and not as a form of punishment. Make certain only those materials necessary for performing that task is on the learner’s desk (e.g., pencil, textbook, paper, etc.). Additional materials may distract the learner (e.g., crayons, library book etc.). Position the learner’s desk or work area so that they is not visually distracted by others (e.g., turn the learner’s desk away from other learners, etc.).

4. Provide the learner with a timer they may use to increase units of time during which they maintains attention (i.e. have the learner work on the activity until the timer goes off).

5. Have the learner work with a tutor to maintain their attention to tasks.

6. Deliver a predetermined signal (e.g. hand clap, verbal cue etc) when the learner begins to display off-task behaviour.

7. Provide the learner with a selection of assignments and require them to choose a minimum number from the total (e.g. present the learner with 10 academic tasks from which they must finish 6 that day).

8. Make certain the learner has all the materials necessary to perform the task (e.g. pencil, text-book, flash cards, paper, etc.).

9. Schedule highly desirable activities contingent upon the learner staying on-task a required amount of time (i.e., staying on-task for a required amount of time earns the learner the opportunity to participate in a desirable activity).

10. Consider individual needs of the learner which may be interfering with their on-task behaviour (e.g., hunger, need for rest, comfort level, etc.). Intervene to correct the situation or change the expectations.

11. Have the learner communicate with appropriate personnel (e.g., home, peer, personal problems, etc.) which interfere with their ability to stay on-task.

12. Make certain that natural consequences occur as a result of the learner’s ability to remain on-task (e.g., work not done during working time must be done during other times as break time, after centre, etc.).

D. Basic Skills

Has difficulty retrieving, recalling or naming objects, persons, places, etc

1. Give the learner a verbal message to deliver to another tutor, the secretary, the administrator etc.  Increase the length of the message as the learner is successful.

2. At the end of the day have the learner recall three activities in which he/she participated in during the day.  Gradually increase the number of activities the learner is required to recall as he/she demonstrates success.

3. After a field trip or special event, have the learner recall the activities which occurred.

4. Give the learner a series of words describing objects, places, persons etc and have him/her identify the opposite of each word.

5. Encourage the learner to play word games such as Scrabble etc

6. Have the learner complete “fill in the black” sentences with appropriate words (e.g. people, places, objects etc)

7. Have the learner take notes from modules, presentations, lectures etc to help facilitate recall.

8. Have the learner write out the lists of ingredients necessary for making bread, scones etc and then use this as an aid during the catering module.

9. Make certain that the learner has adequate opportunities for repetition of information through different experiences in order to enhance memory.

10. When the learner is required to recall information, remind him/her of the situation in which the material was originally presented (e.g. “remember yesterday when we talked about.” “Remember when we were outside and I told you about the …”)

11. Have the learner practice repetition of information in order to increase accurate memory skills (e.g. repeating names, telephone numbers, dates of events etc)

12. Label objects, persons, places, etc in the environment in order to help the learner be able to recall their names.

13. Identify the learner’s most efficient learning mode and use it consistently to increase the probability of understanding (e.g. if the learner fails to understand information presented verbally, present it in written form and vice versa.)

Requires eye contact in order to listen successfully

1. Make certain the learner’s hearing has been checked recently

2. Remove the distracting stimuli in the learner’s immediate environment (e.g. books, mobile phones, writing materials etc)

3. Deliver information to the learner on a one-to-one basis.  Gradually include more learners in the group with the learner as he/she demonstrates the ability to listen successfully.

4. Maintain eye contact when delivering information to the learner.  Gradually decrease the amount of eye contact as the learner demonstrates the ability to listen successfully.

5. Deliver information in a clear and concise manner.

6. Maintain visibility to and from the learner at all times in order to ensure that the learner is attending.

7. Require the learner to repeat or paraphrase information heard in order to determine successful listening.

8. Call the learner by name prior to delivering information.

9. Tell the learner what to listen for when given directions, receiving information etc.

10. Have the learner question any directions, explanations or instructions he/she does not understand

11. Reinforce the learner for listening (a) give the learner a tangible reward (internet access etc) or (b) give the learner an intangible reward (e.g. praise, handshake, smile etc)

Has difficulty comprehending what they read

1. Make certain the learner’s hearing has recently been checked

2. Make certain the learner is reading material on his/her level.  If not, modify or adjust reading material to the learner’s ability level.

3. Teach the learner to use context clues to identify the meanings of words and phrases not known.

4. Prerecord the learner’s reading material and have him/her listen to the recording while simultaneously reading the material.

5. Teach the learner to identify main points before the learner reads the material silently.

6. Provide the learner with written one-, two- and three–step direction –following activities (e.g. sharpen your pencil, open your text to page 121 etc)

7. Have the learner read progressively longer segments of reading material in order to build comprehension skills (e.g. begin with a single paragraph and progress to several paragraphs, chapters, short stories etc)

8. Have the learner read high-interest signs, advertisements, notices etc from newspapers, magazines etc placing emphasis on comprehension skills.

9. Have the learner list new or difficult words in categories such as people, food, animals, things that are hot etc)

10. Avoid subjecting the learner to uncomfortable reading situations (e.g. reading aloud in a group, reading with time limits etc)

11. Stop the learner at various points throughout a reading selection to check for comprehension.

12. Make it pleasant and positive for the learner to ask questions about things not understood.

Fails to solve problems involving money correctly

1. Beginning with the addition and subtraction facts, separate the basic facts into “sets” each to be memorised successively by the learner

2. Have the learner use a calculator to reinforce learning to solve problems involving money.  Have the learner solve several money problems each day using the calculator.

3. Use real life situations for the learner to practice money problems (e.g. purchasing a soft drink, phone credit etc)

4. Use actual coins in teaching the learner coin value.

5. Make certain the learner understands all math operation concepts involved in using money (e.g. addition, subtraction, multiplication, division etc)

6. Provide the learner with a daily shopping list of items and a corresponding list of the cost of each item.  Have the learner determine the cost of his/her purchase.

7. Make certain the learner knows why he/she is learning the concept of money.  Provide the learner with concrete examples and opportunities to apply those concepts in real-life situations.

8. Review on a daily basis those skills, concepts, etc which have been previously introduced

Fails to solve problems using measurement

1. Find opportunities for the learner to apply measurement facts to real life situations (e.g. cooking, measuring the lengths of steel, wood etc)

2. Develop a measurement reference sheet for the leaner to use at his/her desk when solving math problems.

3. Make certain that the language used to communicate with the learner about measurement is consistent (e.g. meters, grams etc)

4. Have the learner practice basic measurement concepts (e.g. meters, centimetres etc) using everyday measurement devices in the environment (e.g. rules, measuring cups etc)

5. have the leaner practice measuring items in the environment to find their length, height etc)

6. Assign the learner measurement problems that he/she will want to be able to perform successfully (e.g. following a recipe, building a model etc)

7. Make certain the learner is not required to learn more information that he/she is capable of at any one time.

For further sub-themes in the very wide range of factors covered by Basic Skills see Stephen B. McCarney,Ed.D., Kathy Cummins Wunderlich, M.Ed., Edited by Samm N. House Pre-Referral Intervention Manual (PRIM)-Third Edition. Columbia, Montana: Hawthorne (www.hes-inc.com/)
NCCA Guidelines for Teachers of Learners with General Learning Disabilities Pack (www.ncca.ie)

E. Life Skills 

Has difficulty being independent

1. Evaluate the appropriateness of expecting the learner to function independently in performing assignments, etc., and adjust tasks and responsibilities in line with what is realistic and reasonable.

2. Write a contract with the learner specifying what behaviour is expected (e.g., functioning independently, asking for teacher assistance only when necessary) and what supports are available.

3. Check in regularly with the learner to detect any difficulties they may be having.  Do this unobtrusively, while discouraging the learner from looking for unnecessary help or attention. 

4. Encourage the learner to communicate their needs to other personnel in the centre (e.g. staff, key worker, peers, counsellor, etc.).

5. Communicate with other members of staff, parents or agencies, as appropriate, to inform them of any problems, with a view to determining the causes and trying out possible solutions.

6. Practice with the learner how they can communicate their needs in an appropriate manner (e.g., who to request help from, how to use a normal tone of voice, how to express problems verbally, etc.).

7. Allow the learner additional time to complete assignments when working independently.

8. Provide the learner with step-by-step written or illustrated directions for performing assignments.

9. Encourage the learner in turn to begin, work on and complete assignments.

Is disorganised

1. Model organisation and appropriate use of work materials (e.g., putting materials away before getting others out, having a place for all materials, maintaining an organised desk area, following a schedule for the day, etc.).

2. Allow natural consequences to occur (e.g. work not done during work time must be made up during recreational time, materials not maintained will be lost or not serviceable, etc.) as the result of the learner’s inability to organise or use materials appropriately.

3. Allow the learner to finish an activity unless it will be disruptive to the schedule.

4. Assess the quality and clarity of directions, explanations, and instructions given to the learner.

5. Assign a peer to work with the learner on specified activities to make certain the learner has the materials necessary to do the activity.

6. Encourage the learner to develop a habit of asking themselves, “Do I have everything?” before leaving the house each morning.

7. Have the learner leave necessary materials at specified activity areas.

8. Assist the learner in finding a method of organization that works best for him/her (e.g. subject folders, tabbed binder, checklist, etc.).

9. Develop monthly calendars to keep track of important events, due dates, assignments, etc.

10. Do not accept excuses. The learner must understand that, regardless of the reasons, it is necessary that they take responsibility for doing their work, for having something to write with, etc.

11. Have the learner chart the number of times they are organised / prepared for specified activities.

12. Encourage the learner to develop an awareness of themselves and the environment. Instruct the learner to step back and ask themselves “What materials do I need to complete this assignment?” “Have I put my work in the correct folder?”

13. Have the learner list five qualities of an organised person. Have the learner choose one of those qualities to work on each week for five weeks.

14. Encourage the learner to keep necessary materials for specified activities together (e.g. PE or football clothes in a gym bag, backpack with all centre-related materials by the door, etc.).

15. Reduce distracting stimuli (e.g., place the learner on the front row, provide a carrel or quiet place away from distractions, etc.). This is used as a means of reducing distracting stimuli and not as punishment.

16. Encourage the learner to manage his/her daily performance as if they were self-employed. This should increase their motivation to be organised and fulfill their responsibilities.

17. Encourage the learner to put items that should be taken to the centre in a designated place (e.g., in front of the door, at the bottom of the stairs, etc.).

18. Choose different people (e.g., key worker, peer, etc.) to help the learner maintain organization of assignments, materials, etc. at the centre.

Has difficulty behaving in a manner appropriate for the situation

1. Structure the environment so that time does not permit unrelated or inappropriate behaviour to occur.  

2. Modify or adjust situations which cause the learner to demonstrate unrelated or inappropriate behaviour (e.g., keep the learner from becoming over stimulated, regulate transitions and break periods).

3. Maintain a consistent routine.

4. Try various groupings to determine the situations in which the learner is most likely to demonstrate appropriate behaviour.

5. Make the learner aware of activities or events well in advance so they can prepare for them.

6. Teach the learner to “think” before acting (e.g., to ask themselves “What is happening?” “What am I doing?” “What should I do?” “What will be best for me?” etc.).

7. Agree a predetermined signal with the learner (e.g., hand signal, verbal cue, etc) which you use when they begin to display behaviours which are inappropriate for the situation.

8. Give positive feedback to the learner for demonstrating appropriate behaviours related to the length of time the learner can be successful. As the learner demonstrates success gradually increase the length of time required for feedback.

Has difficulty accepting changes in an established routine

1. Attempt to limit the number of times that changes must occur in the learner’s routine.

2. Post the revised routine throughout the classroom (e.g., on the learner’s desk, chalkboard, bulletin board, etc.).

3. Discuss any necessary changes in the learner’s routine well in advance of the occurrence of the changes.  Explain the reasons for the changes to the learner personally.

4. Allow the learner an appropriate amount of time to accept changes in an established routine.

5. Provide activities similar to those cancelled in the learner’s routine (e.g., if a practical activity is cancelled due to the teacher’s absence, provide a practical activity in the classroom for the learner instead if possible).

6. Provide the learner with highly desirable activities to perform when changes in their routine are necessary.

7. Make certain that the learner understands that the normal rules and consequences apply when a substitute teacher is in the classroom.

8. Teach the learner acceptable ways to communicate displeasure, anger, frustration, etc.

Has difficulty resolving conflict situations

1. Teach the learner a variety of ways to solve problems in conflict situations (e.g.,     withdrawing, reasoning, calling upon an arbitrator, apologising, compromising, allowing others the benefit of the doubt, etc.).

2. Reward the learner with positive feedback, praise or an agreed benefit (as appropriate) for demonstrating the ability to appropriately solve problems in conflict situations based on the number of times the learner can be successful. As the learner demonstrates success, gradually increase the number of times required for reinforcement.

3. Communicate with parents (e.g., notes home, phone calls, etc.) to share information concerning the learner’s progress. The parents may reinforce the learner’s progress. The parents may reinforce the learner at home for demonstrating that ability to appropriately solve problems in conflict situations at the centre.

4. Provide the learner with hypothetical conflict situations and require them to suggest appropriate solutions to the situations.  Identify typical conflict situations for the learner and discuss appropriate solutions to specific situations (e.g., peers taking things from them, peers hitting or grabbing, peers not following rules, etc.).

5. Make certain the learner understands that natural consequences may occur if they react inappropriately in conflict situations (e.g., peers will not want to interact, teachers will have to intervene, etc.).

6. Teach the learner how to avoid becoming involved in conflict situations (e.g. by moving away from the situation; changing their behaviour, etc.) and how to solve problems before the situation becomes too difficult. 

7. Explain to the learner that it is natural for conflict situations to occur – what is important is how they react to the situation.

8. If the learner has responded inappropriately to a conflict situation, take time to explore with them how else they might have handled the situation. 

Has difficulty taking care of personal appearance

Evidence of inappropriate care for personal appearance would include such things as dirt on body, and under fingernails, dirty hair, body odour, un-brushed teeth, offensive breath, failure to use a handkerchief appropriately and toileting accidents.

1. Discuss and establish hygiene standards in relation to:

a. Showering or bathing regularly

b. Brushing teeth

c. Washing hair

d. Washing clothes

e. Cleaning and trimming nails

f. Maintaining personal cleanliness after using toilet

g. Using a handkerchief

2. Allow the learner to attend to personal hygiene needs at the centre if the opportunity is not available elsewhere and the centre has the facilities (e.g., wash clothes, shower, wash hair, etc.). Allow the learner to arrive early at the centre to care for their personal appearance.

3. Maintain personal hygiene materials at the centre for the learner’s use.

4. Provide a comprehensive unit of information and instruction on personal hygiene. The unit should include health and appearance aspects. Classroom visitors can include a dentist, nurse, doctor, beautician, hairdresser, etc.

5. Communicate with parents, agencies, or the appropriate parties to inform them of the problem, determine the cause of the problem, and consider possible solutions to the problem.

6. Designate one adult in the centre to work directly with the learner to help them care for their personal appearance.

7. As part of instruction on interviewing and job placement, emphasise the importance of personal hygiene and grooming (e.g., have a representative of business or industry visit the class to make a presentation on the importance of personal appearance).

8. Provide the learner with a checklist of personal hygiene activities and have the learner complete the checklist daily.

9. Provide visual reminders of personal hygiene in appropriate locations (e.g., picture of washing hands and brushing teeth at sink, etc.).

10. Teach the learner how to wash their clothes.

11. Make certain that all communications with the learner concerning personal hygiene are conducted in a private manner.

12. Make certain that the learner sees the relationship between their behaviour and the consequences which follow (e.g., offending others, being avoided by others, not being able to participate in special activities, etc.). Make certain that the learner understands that others might “make fun” if the learner does not comb hair, zip trousers, tie shoes, etc.

Has difficulty applying functional academics to real life situations

1. Introduce learners to academics skills in terms of their practical value (e.g., when teaching measurement, teach in terms of following a recipe; when teaching alphabetical order teach in terms of looking up a name in the phone book; etc.).

2. Expose the learner to community environments pertinent to home-related needs (e.g., grocery and hardware shops, etc.) and teach learners functional academic skills in these environments whenever possible.

3. While teaching functional academic skills for use in home settings, use materials and supplies relevant to the task and environment (e.g., when teaching budgeting skills, use the actual amount of money the learner will have to work with; when teaching cooking skills, teach with the same appliances the learner has at home; etc.).

4. Incorporate elements of real community living in the classroom to teach functional academics to be used at home (e.g., in teaching reading, use prices, reading menus, following time schedule, etc.).

5. Maintain consistency of expectations and keep these expectations within the ability of the learners. 

6. Give directions in a variety of different ways to increase the probability of understanding (e.g., if the learner does not understand written instructions, present them in oral or diagrammatic form).

7. Introduce one new skill at a time (e.g., using a measuring tape) and teach the learner all the functional ways that they can use this form of measurement. Gradually introduce more skills and build upon what the learner already knows.

8. Provide many opportunities to learn and practise using functional academics (e.g., cooking, writing checks, paying bills, using a telephone book, etc.)

Has difficulty applying functional academics to community situations

1. Apply functional academics learned in the classroom setting to outside scenarios (e.g., for a math activity have the learner determine the correct change for a bus fare, for a reading activity have the learner read various signs that are found in the community, for a writing activity have the learner practice copying a friend’s name and telephone umber, etc.).

2. When teaching the learner a new skill, explain to them how the skill will apply to functioning in a community setting (e.g. when teaching the learner to count change, discuss and practice different contexts where they will use this skill).

3. To encourage the learner to practice applying functional academics to community situations, provide as many tangible resources as possible in the classroom (e.g., signs that might be seen in the community, access to a pay telephone, telephone book, etc.).

4. As much as possible, teach functional academics in the community environment in which these will be consistently and frequently useful (e.g., using a calculator to add up the cost of their purchases before going to the checkout in a supermarket, using an ATM card in a bank or hole in the wall, reading the cinema listings in a newspaper to decide what film they will go to, etc.)

5. In the classroom, frequently introduce academic skills using community contexts to highlight the usefulness of the skills to the learners (e.g., the concept the “percent” can be taught with desirable consumer purchases in mind such a buying a car; knowing how to read sight words which are also survival words in the community can teach a valuable, functional reading skill; etc.).

6. Incorporate elements of real community living in the classroom to teach functional academics (e.g., sports sections, television listings and news in daily newspapers, magazines, ads, telephone books, etc.)

7. Make certain the learner understands that function of signs important to survival (e.g., red/green light, stop signs, exit signs, and other emergency and warning signs).

8. Make certain the learner understands the function of signs considered important to social acceptance (e.g., bathroom signs, signs to wait or be quiet, etc.).

F. Aspirations and motivation

Is tired, apathetic, unmotivated, not interested in centre

1. Give the learner responsibilities in the classroom (e.g., teacher assistant, peer tutor, group leader, etc.).

2. Investigate the possibility of the learner being involved in the use of drugs or alcohol.

3. Allow the learner to attempt something new in private before doing it in front of others.

4. Communicate with parents, agencies, or the appropriate parties to inform them of the problem, determine the cause of the problem, and consider possible solutions to the problem

5. Investigate the learner’s eating habits and the amount of rest they is getting outside of centre.

Do not care or are not concerned about performance, grades, consequences of behaviour etc.

1. Allow the learner more decision-making opportunities relative to class activities and assignments.

2. Evaluate the appropriateness of the task in relation to the learner’s ability to perform the task successfully.

3. Help the learner to develop self-confidence and satisfaction in personal self-worth and successes by pointing out strengths, emphasising positive aspects, etc.

4. Intervene early when there is a problem to prevent more serious problems from occurring.

5. Provide the learner with “real-life” experiences from the environment. Have individuals from the work force (e.g., mechanic, draftsman, secretary, etc.) visit the class to relate the importance of centre work to work experiences that involve maths, reading, writing, etc.

G. Identify and Self-Image

Does not interact with others because of fear of not being liked, accepted, etc.

1. Provide the learner with as many academic and social successes as possible so peers may view them in a more positive way.

2. Try various groupings to determine the situation in which the learner is most comfortable.

3. Encourage the learner to participate in extracurricular activities that will help them develop those skills necessary to interact appropriately with others at centre.

4. Take the time to listen so the learner will realise your concern and interest.

5. Speak with the learner to explain that they may be trying too hard to fit in and that they should relax and allow friendship to develop naturally.

6. Make certain the learner is not demonstrating a lack of confidence to get the attention of others.

7. Help the learner to identify their inappropriate behaviours and teach the learner ways to change those behaviours.

8. Do not force the learner to interact with others.

Is overly critical of self in centre-related performance, abilities, appearance, etc.

1. Reinforce the learner for accepting errors that they make.

2. Reinforce the learner for improvement rather than expecting excellence.

3. Provide the learner with evidence of their ability so that they might better understand that self-blame/criticism is unwarranted.

4. Deliver praise and constructive criticism consistently to all learners.

5. Talk with the learners about individual differences and discuss strengths and weaknesses of individuals the learner knows. Stress that the learner does not have to do the same things everyone else does.

H. Physical Health

Exhibits physical problems related to eating

1. Make certain that appropriate foods the learner enjoys are at their disposal.

2. Inform the appropriate personnel or agencies of the learner’s problems with a certain degree of sensitivity, so early intervention can take place in other areas of the learner’s environment in addition to centre.

3. Communicate with the parents (e.g., notes home, phone calls, etc.) to share information concerning the learner’s eating problem with due sensitivity. The parents may reinforce the learner at home with regard to making suitable food choices.

4. Avoid the discussion of topics that are sensitive to the learner (e.g., death, divorce, unemployment, alcoholism, etc).

5. Make certain the learner understands why it is important to eat appropriate quantities of nutritional food (e.g., maintaining appropriate weight, growth and development, etc.).

6. Involve the learner in academic and extracurricular activities that provide opportunities for real success. Eating problems may diminish as they experiences success.

7. Help the learner identify a support system (e.g., teen hotline, support group, etc) that they can communicate with to help understand and control their eating problems.

8. Consult with parents to determine whether the eating problems could be a reaction to a medical treatment and determine whether a modification should be made (i.e., take medication after a meal rather than before, eat small quantities of food throughout the day).

9. Investigate the possibility of the learner being involved in the use of drugs or alcohol.

10. Provide the learner with “real life” experience from the environment. Have individuals in food/nutrition related fields (e.g., dietician, psychologist specialising in eating disorders, chef, etc.) visit the class to relate information about eating disorders, nutrition, food preparation, etc.

Note: Serious eating disorders must be brought to the attention of a doctor. 

Complains of physical discomfort

1. Determine that the physical discomfort is being used as an excuse to escape situations and is not the result of medical problem, neglect, or forms of abuse.

2. Provide the learner with positive feedback that indicates that they are successful, competent, important and valuable.

3. Communicate with parents, agencies, or the appropriate parties to inform them of the problem, determine the cause of the problem, and consider possible solutions to the problem that best suits the learner.

4. Provide the learner with as many high-interest activities as possible to keep them from dwelling on physical discomfort, real or imagined.

5. Reduce the emphasis on competition. Repeated failure may cause the learner to use complaints of physical discomfort to avoid competitive situations.

Exhibits excessive fatigue

1. Determine the learner’s preferred activities and interests, and incorporate them into the daily schedule, programme, etc., at various points throughout the day.

2. Investigate the possibility of the learner being involved in the use of drugs or alcohol. Discuss this possibility with a high degree of sensitivity with the learner. 

3. Evaluate the appropriateness of the task to determine (a) if the task is too easy, (b) if the task is too difficult, and (c) if the length of time scheduled to complete the task is inadequate.

4. Communicate with parents, agencies to inform them of the problem, determine the cause of the problem, and consider possible solutions to the problem.

5. Investigate the learner’s eating habits and the amount of rest they are getting outside of centre. ( Carry out an assessment of the total activity of the learner and identify their sleep  patterns to ensure that the learner is getting the  requisite amount of sleep)

Engages in physically daring activities

1. Reduce the opportunity to act impulsively by limiting decision making. As the learner demonstrates success, gradually increase opportunities for decision making.

2. Provide the learner with clear, simply stated explanations, instructions, and directions so that they know exactly what is expected and achievable.

3. Teach the learner decision-making steps: (a) think about how other persons may be influenced, (b) think about consequences, (c) carefully consider the unique situation, (d) think of different courses of action which are possible, and (e) think about what is ultimately best for them.

4. Deliver a predetermined signal (e.g., hand signal, verbal cue, etc.) when the learner begin to demonstrate impulsive behaviours.

5. Maintain a consistent daily routine of activities.

6. Do not leave a lot of unstructured time for the learner. Ensure that events have been planned well in advance.  

7. Make certain that consequences are delivered consistently for behaviour demonstrated (e.g., appropriate behaviour results in positive consequences and inappropriate behaviour results in negative consequences.)

8. Structure the environment to limit opportunities for inappropriate behaviour (e.g., keep the learner engaged in activities, have the learner seated near the teacher, maintain visibility to and from the learner, etc.).

9. Supervise the learner closely in situation in which they are likely to act impulsively (e.g., maintain close physical proximity, maintain eye contact, communicate frequently with the learner, etc.).

10. Inform others who will be working with the learner (e.g., teachers, the principal, representatives from support agencies etc.) about the learner’s tendency to ignore consequences of their behaviours/actions.

Reminder: Do not confuse compulsive behaviour with enthusiasm. Impulsive behaviour should be controlled while enthusiasm should be encouraged. 

Has experienced significant weight loss or gain

1. Provide the learner with time and encouragement to establish mutual rapport. Any vast change in behaviour, such as sudden, rapid weight gain or loss, withdrawn behaviour, and/or other behaviour changes may warrant the need of additional support. It is important that a log is kept of the rapid weight gain or loss, withdrawn behaviour, and/or other behaviour changes, so that comparison can be made very easily. 

2. Assist the learner in the development of coping strategies for stress which do not include eating (e.g., exercising regularly, developing a hobby, finding means of self-expression through dance or writing, becoming involved in an individual or team sport, etc.).

3. The learner may not have a realistic perception of themselves (e.g., they may view themselves as too fat, too thin, ugly, etc.). Encourage the learner to find genuine personal strengths and attributes (e.g., activities in which the learner excels at the centre, a personal attribute such as hair or eye colour, etc.).

4. Provide the learner with individually tailored ways of tracking progress with weight. This might include: (a) developing a daily/weekly schedule of activities the learner could follow and check off (e.g., exercise, meals snack times, etc.); (b) helping the learner develop a daily journal/diary  in which they logs meal and snack choices for their review; and (c) assisting the learner to develop a chart or graph of their weight gains/losses.

5. The learner may feel failure from an inability to meet a hallmark of perfection. Encourage the learner to view individual effort as more important by (a) helping the learner set and achieve meaningful, short term goals (e.g., following their diet and exercise schedule for a week) and (b) assuring the learner receives meaningful positive reinforcement following goal achievement.

6. The learner may not feel they have been given an opportunity to make self-governing choices. Assist the learner to identify choices they may make within realistic parameters (e.g., age, situation, etc.). Reinforce the learner for making choices that benefit them without hurting others. Praise where praise is earned. 

7. Help the learner develop weigh-management strategies that are based upon healthy eating habits (e.g., eating three balanced meals per day, eating healthy snacks, etc.) in lieu of unhealthy choices (e.g., fasting, going on unusual diets, etc.).

8. Teach the learner to identify their reasons  to overeating or under-eating behaviour. For example, the learner may learn to recognise their tendency to eat when anxious (e.g., when watching a scary movie or when studying for a test). Once the problem situation is recognised by the learner, work with them to develop positive coping strategies for use instead of continuous eating.

9. Teach the learner problem-solving skill so they are better equipped to manage potential problems (e.g., talking, walking away, calling upon an arbitrator, compromising, etc.). This may help the learner feel better equipped to manage situations which provoke stress associated with overeating and/or under-eating.

10. Consult with medical professionals with a certain degree of sensitivity to determine if the learner’s weight fluctuations are the result of a medical problem

11. Build positive self esteem  among learners by including the following approaches: (a) offer opportunity for learners to work together non-competitively on class projects; (b) identify and sincerely compliment each learner’s unique contribution to group work when this will be perceived by the learner as positive reinforcement; and (c) organise time to speak with learners individually.

12. Discuss perceived concerns with other professionals to determine if further investigation is warranted (e.g., abuse or neglect). 

13. Identify suitable persons that  the learner may contact with their concerns (e.g., guidance counsellor, centre nurse, social worker, centre psychologist, etc.)

14. Avoid discussion of topics sensitive to the learner (e.g., divorce, death, unemployment, alcoholism, etc.).

15. Help the learner recognise problems that are within their ability to resolve and not to worry needlessly about situations over which the learner has no control.

16. Consult with parents to determine whether the learner’s weight loss could be a reaction to a medical treatment and determine whether a modification could be made (e.g., take medication after a meal rather than before, eat small quantities of food throughout the day, etc.).

Lacks an understanding of concepts of sexuality

1. Discuss general social expectations of different situations at the centre and in the community with parents/guardians (if possible). Encourage parents to rehearse and reinforce community based expectations with their child. Make certain that parents are involved to influence curriculum about sexual behaviour to learners needs. Family values, culture, and tradition may be major factors in the learner’s understanding and decision-making regarding their sexuality.

2. Do not expect learners to avoid conception and sexually transmitted infections simply because a unit of instruction has been successfully completed. With parental involvement and centre backing, provide learning experiences which include: (a) helping the learner locate doctors to talk with in the community; (b) assuring learners understand the variety of choices they can make regarding sexuality; (c) encouraging the learner to care for their own safety despite social pressures; and (d) encouraging the learner to develop and maintain a healthy self-concept. 

3. Encourage learners to communicate health/sexuality concerns to sources of help, including: (a) the tutor; (b) centre nurse; (c) family medical clinic; (d) learner’s family and/or supporting staff and friends; (e) sources of emergency help for health concerns and health threats which might include hotline numbers. Always assure confidentiality when a learner needs to access medical help, and when a learner needs to access emergency sources of help such as hotline numbers.

4. Encourage the learner to get regular medical check-ups.

5. Always ensure that the learner knows their health/sexuality complaints are seriously regarded by you. Disbelief in what the learner is saying when they complain may discourage communication when they have serious health concerns.

6. Expose the learner to other sources of medical/health and information in their community (e.g., pharmacy, medical clinic etc.). Do this to help the learner later find these locations and initiate communication with these resources when needed.

7. Learners may have difficulty integrating sexual concepts with belief systems. Assure that learners expressing such concerns are given positive avenues (e.g., familial involvement, psychological and/or religious counselling).

8. Sexually specific issues (e.g., needs of females, males needs) may need to be discussed in “just for men” and “just for women” groups to promote learner expression. The presence of the opposite sex may inhibit persons from expressing sincere opinions and feelings.

9. Promote learner self-concept while teaching learners about developing healthy relationships. Include the following: (a) attention to basic hygiene and grooming skills; (b) lessons in self-direction (e.g., learning self-preferences such as likes and dislikes, learning how to set and achieve life objectives, etc.); and (c) help the learner develop a healthy self-image.

10. Invite health professionals from the community for a classroom visit to discuss infections that can be sexually transmitted. Ensure that all learners are given lessons in preventative measures regarding sexually transmitted infections (e.g., venereal disease, Aids) and contraception. Rehearse this information with learners. 

Fails to have regular medical and dental checkups

1. Discuss the importance of medical and dental checkups emphasising problems that might be avoided as a result of regular checkups.

2. Observe learners for changes in mood (e.g., lethargy, sadness, frustration, anger) or behaviour (e.g., aggression towards self or others, unresponsiveness or passivity) as these may indicate a health concern in need of attention. Whenever possible, when a learner has problems communicating physical distress, work with the parents to assure medical authorities are aware of this situation.

3. Provide the learner with opportunities to learn and exercise functional skills related to the process of making and keeping medical/dental appointments: (a) looking up and recording numbers from a telephone book; (b) posting frequently used and emergency medical numbers; (c) knowing how to use a telephone to set up a medical/dental appointment; (d) knowing how to reschedule or cancel an appointment; and (e) making informed choices regarding medical/dental care based upon information and individual preferences (e.g., women may prefer female physicians, men may prefer male physicians; past experiences or a disagreement with a present provider may indicate a need to shop for other service providers, etc.).

4. Encourage learner to communicate health concerns to sources of help, including: (a) the teacher; (b) centre nurse; (c) family medical clinic; (d) learner’s family and/or supporting staff and friends; and (d) sources of emergency help for health concerns and health threats which might include hotline numbers.

5. Communicate with parents, agencies, or appropriate parties to inform them of any health related problems and identify solutions to the problems.

6. Role-play medical and dental appointment activity expectations to reduce fear or embarrassment of failure.

7. Encourage the learner to locate a doctor and a dentist who are convenient to them (e.g., the learner can access the location after centre because it is near the learner’s home, the learner’s family and/or friends typically access this location on a naturally occurring basis, the location is nearer the learner’s home or can be readily accessed by private/public transportation.

8. For emergency situations, and with the involvement and approval of parents, assure information important to the medical well-being of the learner (such as allergies, information about epilepsy, etc.) is recorded on a card which may be laminated and kept in the learner’s folder. Assure this card is with the learners at all times.

9. When a learner has a medical condition, they may feel different from others and thus not be inclined to discuss such matters with their medical service providers. Encourage and reinforce the learner to discuss such conditions confidentially with medical service providers. Explain to them the benefits of candid, confidential discussions with physicians and dentists.

Does not know about activities that are necessary to maintain physical fitness

1. Invite the P.E. teacher, a doctor in the community, a physical trainer, etc. to visit your centre and talk to the learner about the importance of maintaining physical fitness (e.g., reducing stress, muscle tone, cardiovascular benefits, etc.).

2. Take a field trip into the community to visit different areas available for exercise (e.g., a gym, swimming pool, park, walking path, beach, etc.)

3. Encourage the learner to develop an exercise plan with a friend to help motivate them to exercise regularly. 

4. Provide daily opportunities for fitness activities by introducing stretching and other simple exercise during short breaks between classroom activities when appropriate.

5. Provide learners information about positive ways to cope with stress. Developing an exercise program tailored to the learner’s needs may help the learner reduce and/or manage stress in their life.

6. Exercising may or may not be among the learner’s family values. Provide the learner and their family basic information about the benefits of a well designed exercise program, which can include: (a) an increase in self-confidence; (b) a positive way to cope with stress; and (c) better overall health.

7. Introduce the learner to a basic daily schedule. Include exercising in this schedule. Provide the learner reinforcement for exercising and teach them to reinforce themselves for completing scheduled activities such as exercising. 

Does not have an appropriate diet

1 Do not direct a lot of attention to the learner’s eating habits. If you do, they may make poor nutritional choices to get your attention.

2 Carry out activities in the classroom which require the learner(s) to measure/weigh appropriate serving sizes of various foods, to help the learner recognise what one serving looks like.

3 Make certain that appropriate foods the learner enjoys are available to them.

4 Inform the appropriate personnel or agencies of the learner’s problem in order that intervention can take place in other areas of the learner’s environment in addition to centre. 

5 Help the learner identify a support system (e.g., teen hotline, support group, etc.) that they can communicate with to help understand and control their eating problems.

6 Have the learner maintain a food diary for a specified time period. Help the learner identify the items in their diet which may provide adequate nutrition and assist the learner in identifying healthier choices.

7 Teach the learner how to prepare nutritious and correctly portioned meals and snacks to replace incorrect eating habits.

8 Teach the learners stress-management techniques to assist them in the replacement of inappropriate eating habits which may be impulsive reactions to stress.

9 Encourage the learner to develop a recipe file to store favourite recipes for future use. Recipes can be remembered in a format most recognizable to the learner (e.g., recipes can be stored on audio tapes, on index cards, etc.).

10 Teach the learner how to prepare and store food using safe, clean methods (e.g., frequent hand washing, covering/sealing containers of food stored in freezers and refrigerators, etc.).

Note: Serious eating disorders must be brought to the attention of a doctor.

I. Emotional well-being

Exhibits sudden or extreme mood changes

1. Inform the learner in advance when a change at the centre is going to occur (e.g., change in routine, special events, end of activity and beginning of another, etc.).

2. Provide a consistent routine for the learner to enhance stability.

3. Teach the learner to recognise a mood change so they may deal with it appropriately.

4. Give the learner adequate time to make adjustments to activity changes, situation, etc., (e.g., provide the learner with several minutes to move from one activity to another).

5. Avoid discussions or remove reminders in the environment that might cause the learner to remember unpleasant experiences/sensitive topics (e.g., divorce, death, unemployment, alcoholism, etc.).

6. Intervene early when there is a problem to prevent a more serious problem from occurring.

7. Teach the learner appropriate ways to communicate displeasure, anger, frustration, etc.

8. Communicate with parents, agencies, or the appropriate parties to inform them of the problem, determine the cause of the problem, and consider possible solutions to the problem.

Threatens to hurt self or commit suicide

1. Facilitate on-task behaviour by providing a full schedule of daily events. Reduce time from occurring when the learner will be free to engage in self-abusive behaviour.

2. Remove from the environment any object that the learner may use to hurt themselves.

3. Maintain consistent expectations.

4. Teach the learner appropriate ways to deal with anxiety, frustration, and anger (e.g. move away from the stimulus, verbalise unhappiness, choose another activity, etc.).

5. Teach the learner problem-solving skills: (a) identify the problem, (b) identify goals and objectives, (c) develop strategies, (d) develop a plan of action, and (e) carry out the plan.

6. Maintain a consistent daily routine.

7. Avoid discussions or remove reminders in the environment that might cause the learner to remember unpleasant experiences/sensitive topics (e.g., divorce, death, unemployment, alcoholism, etc.).

8. Maintain trust and confidentiality with the learner at all times.

9. Share concerns with administration and seek referral to an agency for investigation of abuse or neglect.

10. Investigate the possibility of the learner being involved in the use of drugs or alcohol.

11. Act as a resource for parents by providing information on agencies, counselling programs, etc.

12. Structure the environment so the learner does not have time to dwell on real or imagined problems.

Note: All references to suicide should be considered serious, and steps should be taken to respond to the situation.

Tends to be very pessimistic

1. Communicate with parents, agencies, or the appropriate parties to inform them of the problem, determine the cause of the problem, and consider possible solutions to the problem.

2. Identify individuals the learner may contact concerning their unhappiness (e.g., guidance counsellor, centre nurse, social worker, centre psychologist, etc.).

3. Make the learner aware of natural consequences that occur due to the learner’s displays of pessimism (e.g., others prefer not to interact with the learner, they will not be chosen by peers to join in activities, etc.).

4. Get the learner to make at least one positive comment about themselves on a daily basis. As the learner demonstrates success, gradually increase the number of positive comments required.

5. Give the learners additional responsibilities (e.g., chores, errand, etc.) to give them a feeling of success or accomplishment.

6. Identify the words or phrases the learner use to indicate their permission. Help the learner recognise and in turn limit the statements.

Seems unable or unwilling to communicate feelings or emotions to others

1. Find a discussion group which the learner could join to practice communication skills.

2. Teach the learner appropriate positive ways to verbally indicate disagreement (e.g., “Excuse me.” “I’m sorry, but I don’t think that’s correct.” etc.).

3. Teach the learner appropriate way to communicate to teacher that a problem exists (e.g., “I do not understand the directions,” “I was unable to complete my assignment.” “I cannot find all of my materials.” etc.).

4. Use an alternative form of communication (e.g., puppet).

5. Encourage the learner to communicate with other staff in the educational environment (e.g., resource staff, centre psychologist, principal, etc.).

6. Communicate with parents to inform them of the problem, determine the cause of the problem, and solutions to the problem.

Avoids or has difficulty discussing personal problems

1. Make certain the learner understands the role of the counsellor, centre psychologist, or social worker in discussing personal problems with learners.

2. Have the teacher, guidance counsellor, centre psychologist, or social worker interact with the learner from a distance, gradually moving them into closer contact until a degree of familiarity is acheieved.

3. Arrange for one-to-one interactions with teacher, guidance counsellor, centre psychologist, or social worker..

4. Evaluate the appropriateness of expecting the learner to communicate their personal problems to teachers, guidance counsellors, centre psychologist, or social worker.

5. Communicate with the appropriate personnel (e.g., guidance counsellor, centre psychologist, social worker) to inform them of the problem, determine the cause of the problem, and consider possible solutions to the problem

6. Teach the learner appropriate verbalisation for problem resolution as an alternative (e.g., “Let’s talk about it.” “I have some questions.” “I have some questions.” “I have this problem.” “Is it normal to feel like…?”).

7. Discuss your concern about the learner’s behaviour with other professionals to determine if further investigation is warranted (e.g., abuse or neglect).

8. Take the time to listen so the learner realise your concern is genuine. 

9. Find a discussion group the learner can join which would address sensitive topics (e.g., divorce, death, unemployment, alcohol or drug abuse, abuse, neglect, etc.).

10. Avoid discussion of topics sensitive to the learner (e.g., divorce, death, unemployment, alcoholism, etc.).

J. Centre relationships

Does not make and keep friends

1. Assess the social situation in relation to the learner’s ability to function successfully (e.g., number of learners in the group, behaviour of learners in the group, etc.).

2. Encourage and assist the learner in joining extracurricular activities, clubs, etc.

3. Make certain the learner understands the natural consequences of hurting other learners (e.g., less freedom, more restrictive environment, assault charges, etc.).

4. Teach the learner appropriate ways to interact with another learner (e.g., how to greet another learner, suggest activities, share materials, problem-solve, take turns, converse, etc.).

5. Make certain the learner understands the natural consequences of inappropriate behaviour (e.g., peers choosing not to interact with them, exclusion from activities, etc.).

6. Talk to the learner about ways of handling conflict situation successfully (e.g., walk away from a situation, change to another activity, ask for help, etc.).

7. Design group projects (e.g., fund raisers to create a situation for group cohesiveness and loyalty. 

8. Select non-academic activities designed to enhance appropriate social interaction of the learner and peers during classroom activities (e.g., board games, model building, colouring, etc.).

9. Teach the learner the difference between friendly teasing, where everyone, including the other person laughs, and teasing that hurts others’ feelings.

Is not accepted by other learners

1. Assess the social situation in relation to the learner’s ability to function successfully (e.g., number of learners in the group, behaviour of learners in the group, etc.).

2. Maintain trust and confidentiality with the learner at all times.

3. Encourage the learner to tell you about problems that occur with peers (e.g., being “bullied,” teased by others, etc.).

4. Make the consequences of behaviour obvious by identifying the consequences as they occur and discuss alternative behaviour which would have prevented the particular outcome.

5. Deliver a predetermined signal (e.g., hand signal, verbal cue, etc.) when the learner begins to exhibit inappropriate behaviour(s).

6. Help the learner to identify inappropriate behaviours and teach them ways to change those behaviours.

7. Reduce the emphasis on competition. Social interaction may be inhibited if the learner’s abilities are constantly made public and compared to others.

8. Help the learner develop a friendship by pairing them with another learner for activities. As the learner demonstrates success, gradually increase the number of learners in the group.

Does not demonstrate the ability to resolve conflict situations

1. Teach the learner a variety of ways to solve problems in conflict situations (e.g., withdrawing, reasoning, calling upon an arbitrator, apologising, compromising, allowing others the benefit of the doubt, etc.).

2. Have the learner role play ways to solve problems in conflict situations with peers and adults (e.g., withdrawing, reasoning, calling upon an arbitrator, apologising, compromising, allowing others the benefit of the doubt, etc.).

3. Make certain the learner understand that natural consequences may occur if they react inappropriately in conflict situations (e.g., peers will not want to interact, teachers will have to intervene, etc.).

4. Teach the learner to avoid becoming involved in conflict situations (e.g., move away from the situation, change their behaviour, etc.).

5. Identify typical conflict situations for the learner and discuss appropriate solutions to specific situations (e.g., peers taking things from them, peers hitting or grabbing, peers not following rules, etc.).

Does not demonstrate loyalty to friends and organised groups

1. Design group projects (e.g., fundraisers) to create a situation for group cohesiveness and loyalty. 

2. Give the learner the responsibility of helping another learner in the group.

3. Assign the learner activities to perform with a friend which will require teamwork and dependence on one another.

4. Request that the learner be the leader of a small group if they possesses mastery or have an interest in the activity.

5. Select non-academic activities designed to facilitate appropriate social interaction between the learner and peers during classroom activities (e.g., board games, model building, etc.).

Physically hurts other learners or teachers

1. Teach the learner problem-solving skills: (a) identify the problem, (b) identify goals and objectives, (c) develop strategies, (d) develop a plan of action, and (e) carry out the plan.

2. Make certain that all centre staff are aware of the learner’s tendency to become physically aggressive so they will monitor the learner’s behaviour.

3. Encourage the learner to tell you about problems that occur with other learners at centre.

4. Make certain the learner is allowed to voice an opinion in situations to avoid becoming angry or upset.

5. Prevent frustrating or anxiety-producing situations from occurring (e.g., give the learner tasks only on their ability level, give the learner only the number of tasks that they can tolerate in one sitting, reduce social interactions which stimulate the learner to become physically aggressive, etc.).

6. Avoid arguing with the learner (e.g., calmly deliver consequences without reacting to the learner’s remarks).

7. Maintain consistent behavioural expectations and consequences to reduce the likelihood of the learner becoming upset by what they consider unfair treatment.

8. Avoid physical contact with the learner who is likely to become physically aggressive. 

9. Maintain an appropriate physical distance from the learner when interacting with them to avoid stimulation of aggressive behaviour.

10. When working directly with the learner, always be in the presence of others.

Does not use verbal skills to maintain positive relationships with others

1. Teach the learner appropriate positive verbal greetings (e.g., “Hi, how are you doing?” “Good to see you.” “Haven’t seen you in a long time.” etc.).

2. Teach the learner appropriate positive verbal requests (e.g., “Please pass the paper.”    “May I please be excused?” “Will you please help me.” etc.).

3. Teach the learner appropriate positive ways to verbally indicate disagreement (e.g. “Excuse me, I think I was here first.” “Pardon me, I need to get to my locker.” “I’m sorry, but I don’t think that’s correct.” etc.).

4. Help the learner become aware of their tone of voice when greeting, requesting, and/or disagreeing with others by calling attention to voice inflections which are inappropriate for the situation.

5. Teach the learner appropriate verbalisations for problem resolution as an alternative to fighting (e.g., “let’s talk about it.” “Let’s compromise.” “Let’s see what would be fair for both of us.” etc.).

6. Require the learner to interact with several individuals (e.g., run errands, request materials, etc.) to increase the opportunities for communications with others.

7. Teach the learner positive social communication skills to maintain positive interpersonal relationships with others (e.g., waiting your turn to speak, asking conversational questions, using an appropriate tone of  voice, talking about appropriate subjects with others, making eye contact, nodding your head, etc.).

8. Teach the learner that they must respond differently depending on the person to whom they are talking to (e.g., “What’s happening?” is acceptable for a peer but not for the principal). Discuss how age, position, and/or familiarity can change the form of the greeting/closing used.

Does not respond appropriately to the feelings of others

1. Teach the learner appropriate ways to respond to the feeling of others (e.g., show concern, compliment, make an apology, etc.).

2. Teach the learner appropriate words or phrases to use when they respond to the feeling of others.

3. Teach the learner to “think” before acting (e.g., ask themselves: “What is happening?” “What am I doing?” “What should I do?” “What will be best for me?”

4. Have the learner put themselves in someone else’s place (e.g., “How would you feel if someone called you dumb or stupid?”).

5. Be consistent in expectations and the consequences of behaviour.

6. Make certain that other teachers and centre staffl who work with the learner know that they do not respond appropriately to the feelings of others.

7. Point out the natural consequences of failing to respond appropriately to the feelings of others (e.g., others will avoid them, loss of friendships, misunderstandings, etc.). 

K. Home factors

Is concerned about problems or situations in the home or fails to deal with 

classroom requirements because of out-of-centre situations

1. Discuss concerns with other professionals to determine if further investigation is warranted (e.g., abuse or neglect).

2. Identify persons the learners may contact with their worries or concerns (e.g., guidance counsellor, centre nurse, social worker, centre psychologists, etc.).

3. Encourage participation in centre and extra-curricular activities.

4. Provide parents with necessary information to help the learner with homework and study activities at home.

5. Avoid (group?) discussion of topics sensitive to the learner (e.g., divorce, death, unemployment, alcoholism, etc.).

L. Community factors

Does not avoid situations in which they could become the victims of a crime

1. Develop with the learner important reasons to use safety skills in community settings (e.g., life protection, decrease chances of being robbed, etc.). Assure the learner can assign practical value to the experience.

2. Afford the learner opportunities to learn personal crime prevention skills across different community environments.

3. Through role-play, provide the learner opportunities to develop skills critical to decreasing the chances of being a victim of a  crime. This include: (a) knowing how to say “no” to strangers; (b) travelling in well-lit, well-trafficked areas; (c) storing money in a safe place such as purse or wallet held or worn close to the owner and not readily visible or accessible to strangers; (d) travelling in small groups; (e) accessing community locations typically regarding as safe; (f) travelling during times of day that are typically considered safe; (g) communicating only to friends and appropriate personnel (such as clerks in a store, etc.); (h) locking the doors of family owned motor vehicle; (i) knowing how to yell for help; and (j) locking the doors of one’s home to prevent intrusion; etc.

4. Assure the learner can access emergency telephone numbers for safety purposes.

Has difficulty accessing available forms of transportation to travel to necessary

locations in the community

1. Provide the learner with a bus schedule and route information. Teach the learner how to read and decipher the useful information; encourage them to keep it available at all times. 

2. Working with learner and community members whenever possible, establish consistent behavioural expectations (a list of what will and will not be tolerated) across learning situations. Rehearse these frequently with learners.

3. Incorporate the skills of reading and following a community map to teach the learner how to determine where they are going in the community.

4. Help the learner develop a pros and cons  list concerning each form of transportation typically used in community. Any concerns the learner may have (e.g., cost of transportation, safety issues, accessibility to persons with disabilities, etc.) need to be addressed.

5. Develop and practice simple procedures the learner can use in the event they becomes lost in route to or from a community location: (a) locating safe information sources (e.g., service personnel at stores, police, etc.); (b) gathering information by asking basic questions; (c) giving information to a safe source of help in the community; (d) knowing how to use a pay phone; (e) actively knowing how to dial emergency help numbers as well as home numbers; (f) staying in well-lit, well-trafficked areas; etc.

Has difficulty using public or private facilities to serve a need or interest

1. Involve the parents via meetings and questionnaires in determining community based recreational and consumer resources. This involvement will help determine resources most natural and accessible to the learner. Encourage the parents’ input in developing behavioural and activity expectations in these community sites to encourage consistency between home and centre.

2. Collect pamphlets, newspaper articles, pictures, etc. of public or private facilities that might be of interest to the learner. Keep information available for the learner to read and review.

3. Make certain the learner knows all the rules of each facility they visit (e.g., at the swimming pool they must shower before entering the pools area, in the movie theatre there is no talking, etc.).

4. Make certain that transportation is not a problem for the learner in getting to and from public or private facilities. If transportation is a problem encourage the learner to take the bus etc.

5. Keep a copy of the daily newspaper in the classroom for the learner to read and become aquatinted with upcoming community activities.

Does not engage in leisure/recreational activities with others

1. Provide sign-up sheets for leisure/recreational activities that involve small groups of learners.

2. Make certain the learner is able to successfully engage in the leisure/recreational time activity (e.g., the learner understands the rules, the learner is familiar with the activity, the learner will be compatible with other learners engaged in the activity, etc.).

3. Make certain the learner is aware of the length of leisure/recreational time available when beginning the leisure-time activity.

4. Give the learner the opportunity  to attend  a variety of group leisure/recreational resources in their home  in order to help the learner make informed decisions about leisure/recreational activities that they might enjoy.

5. Provide the learner choices of two or three group leisure/recreational activities to choose from.

Assess the appropriateness of the social setting in relation to the learner’s ability to interact with peers. 

M. Housing

Has run away from home overnight

1. Discuss with the learner ways to deal with unpleasant experiences which would typically cause them to run away (e.g., talk to a teacher, visit with a counsellor, etc.).

2. Make certain all relevant centre personnel are aware of the learner’s tendency to run away.

3. Discuss concerns with other professionals to determine if further investigation is warranted (e.g., abuse, neglect, etc.).

4. Teach/demonstrate methods for dealing with problems early to prevent problems from becoming overwhelming. 

5. Identify persons the learner may contact with worries or concerns (e.g. mentor, counsellor, GP, nurse, social worker, psychologist, etc.).

6. Write a contract with the learner and their parents that specifies an individual, who is acceptable to both the learner and parents, who the learner will contact when upset enough to run away.

N. Income

Makes unrealistic decisions regarding the spending of money

1. Discuss spending trends and problems with learner. 

2. If impulse buying is a problem, discuss what happens before they impulse buy and how they feel afterwards.  

3. Encourage development and use of a shopping list before the learner goes shopping. This will help the learner think through their impulse.

4. Learners who are impulsive about shopping may feel that the desired item will not be available at a later time. Let the learner know of possible alternatives to impulses buying (e.g., they may locate the item at a later time in various shops, they may later decide to call and order the item, they could take a little more time to do some comparative shopping, etc.).

5. Provide the learner opportunity to gather information about budgeting and consumer-related skills in their community. Activities which might prove helpful include: (a) visiting banks and other money management resources in the community; (b) providing the learner exposure to shops and banks and gathering information about these resources so informed decisions can be made. 

6. Assure the learner’s schedule includes times to reflect upon the following: (a) Making sure that money is used for needs first and wants last (b) balancing income and expenditure (c) planning future expenditures by developing shopping lists, etc. and sticking to them. (d) planning payment dates (e.g., for rent, utilities, etc.).

Does not plan and budget for shopping

1. Establish limits for planning and budgeting for shopping (e.g., how much money can be spent, all food groups must be represented in a grocery list, etc.).

2. Teach the learner how to save for a desired purchase (e.g., setting aside a certain portion of weekly allowance, buying an own-brand items etc.). 

3. Teach the learner functional skills related to planning and budgeting for shopping (e.g., the arithmetic and reading skills needed to compare item prices, reading skills to understand consumer information about potential purchases and other product information, etc.).

4. Use information existing in the community (e.g., radio and TV ads, consumer information about specific products, etc.) to teach consumer skills.

5. Teach the learner to read and compare ads for different shops (e.g., lowest price, special two-for-one sale, how to figure out price per kilogram, etc.).

6. Teach the learner how to keep a simple budget book (e.g., recording weekly grocery bill, miscellaneous spending, entertainment, etc.).

Does not access available entitlements

1. Use role-play as a way of teaching learners communication approaches. These include: (a) assertively stating a problem or concern; (b) using manners (e.g., saying please and thank you); (c) recording information received via phone conversation (e.g., additional phone numbers, addresses, other person to contact, etc.); (d) initiating and closing conversations in person as well as by phone; (e) managing any feelings during a difficult conversation (e.g., anger, frustration, etc.).

2. Provide the learner with alternative approaches to try situations that prove frustrating (e.g., call again if the learner feels frustrated by a conversation, restate their reason for making the call, etc.).

3. Teach the learner to maintain organised records that include: (a) correspondence to and from government organisations e.g. social welfare, (b) financial records; (c) a phone log to document when and what numbers are called.

4. Before contacting potential community service providers, develop with the learner a practical understanding of why they need to be able to gather information in the community, and how this skill will be of benefit, etc.

5. Encourage the learner to pre-plan and rehearse telephone contacts to reduce fear of failure, frustration, nervousness, etc.

6. Encourage the learner to develop and use a monthly activities planner for payment schedules and to schedule appointments.

7. Teach learners to keep a copy of correspondence sent and received for future reference.

8. Help the learner locate and systematically store information about their finances. 

O. Subs